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At Bladon C of E Primary School, we believe that children should be encouraged to manage their own behaviour and
understand that there are right and wrong choices. Our vision and its accompanying Christian values of Equity,
Compassion, Responsibility, Friendship, Resilience, and Respect underpin our behaviour policy. We recognise that all
behaviour is a form of communication, and one of the key roles of staff is to understand what children may be
expressing through their behaviour and why. We are committed to nurturing the whole child, supporting their
spiritual, emotional, social and academic development. By giving children responsibility, fostering positive
relationships and encouraging self-regulation, we help them to grow in wisdom and character. Rooted in faith, we
seek to equip our children with the skills, values and confidence they need to shine in life and make a positive
contribution to their communities and the wider world. We encourage and support children to take responsibility for
their readiness to learn and to reflect on their behaviour with staff using Zones of Regulation. The Zones of
Regulation is a systematic, cognitive-behavioural approach used to teach us how to regulate our feelings, energy and
sensory needs to meet the demands of the situation around us and be successful socially. Through our PSHE
teaching children are supported to understand themselves and others, but most importantly to develop their self-
worth. We believe that our vision, ‘Rooted in faith, growing in wisdom, shining in life’, underpins all that we do,
guiding our children to develop strong character, make wise choices and shine as valued members of our caring
school family.

Aims:
The values of Bladon C of E Primary School are at the heart of our Positive Behaviour Policy. They are referred to
at every opportunity and form a whole school system that all children and staff follow.
= To enable each child to develop a sense of responsibility for his or her own behaviour.
= To develop each child's self-esteem.
= To ensure the school environment supports teaching and learning.
= To foster the emotional well-being of each child - including an ability to appropriately express feelings and
emotions and choose effective strategies based on the Zones of Regulation.
= To help each child to understand and respect the rights of others.
= To develop each child's communication skills, including confidence based on self-esteem and regard for
others.
= To develop a sense of social responsibility within the class, the school, the wider community and the
environment.
= To further develop the positive ethos of the school by encouraging mutual respect by all the members of the
school community.



School-Wide Principles
All members of the school community should understand and accept the principles on which the behaviour policy is
grounded. They should always be considerate towards the learning needs of each individual and supportive of the
school as a learning community. School staff and pupils should all show respect for one another. Everyone is entitled
to learn in a safe and secure environment. Good behaviour should be rewarded, and sanctions should always be
applied consistently for unacceptable behaviour. These principles are reflected in our three golden rules:

- Bekind

- Besafe

- Do your best

To support this:

o All staff model positive behaviour.

=  The school staff will work closely with parents/carers to encourage positive behaviour in school.

= |fachild is having difficulties managing their behaviour, staff will work together with parents/carers to try to
understand what children are expressing and why.

= |n some cases, staff, with the support of parents/carers, will create a plan for support which may follow the
Six Stages of Crisis model (See Appendix 1).

= The Special Needs, Disability and Equal Opportunities Policies are reflected in the Positive Behaviour Policy.

= At the start of each term the children are introduced to the value for that term. Discussion is based around
how we display the value (“What might we see if you were showing respect?”).

=  Weekly assemblies promote the value.

= Achievement assemblies recognise children who have demonstrated those values.

= Each year two children are awarded the values shield for embodying the school values across the year.

= Use de-escalation methods as much as possible.

=  Staff follow the Team Teach programme receiving specialised team teach training.

= Zones of Regulation work, reflections sheets and restorative practice (See Appendix 2).

In class practice
In-class strategies that may be used to promote good behaviour

=  Get to know each child as well as possible.

=  Praise for both effort and learning.

= Ensure challenge and scaffolding are provided in lessons so that all children have the opportunity to succeed.

=  Children’s individual learning needs are considered.

=  Move around classroom as you talk.

= Plan most effective use of TA time.

=  Maintain good communication in school and with families to ensure anything that could impact on
behaviour is shared quickly.

= Careful consideration placed on seating.

=  Focus on positive reinforcement.

=  Teaching children what good behaviour looks like.

= (Class to create their own displays to promote good behaviour.

=  Reward verbally.

= Use positive body language.

= Use facial / body gestures to remind pupils of what you expect.

= Use of dojo points with linked rewards or messages home as motivators for positive behaviour.

= Showing work to class/other members of staff.

= Give child a special job/responsibility.

= Smiley faces, stickers.

=  (Class based reward systems.

Principles to apply when de-escalating
= Use Zones of Regulation (See Appendix 2) to help children identify their emotional state and select a strategy
to get themselves back in the Green Zone.
= Provide safe spaces for children to calm down.



= Be selective about which behaviour to respond to using judgement and knowledge of the child.

= Use humour.

= Avoid confrontation, persistent negative interaction and sarcasm.

=  Keep your voice calm as much as possible.

=  Give choices with consequences and giving children time, where appropriate, to make their choice.
=  Give warnings in a clear and calm way.

= Tell pupils what you want them to do, instead of what not to do.

In-class consequences
= Non-verbal prompt
= Verbal warning

Parents will be informed if the following actions or consequences are applied where deemed necessary:
= Give time-out — A child may be placed in an area away from other pupils for a short period of time and staff
will ensure this is for no longer than is necessary.
= Discontinue activity.
= Zones of Regulation reflection activity (See Appendix 2).
= A proportion of breaktime indoors for reflection (whole breaktime indoors only if unsafe outside).
= Restorative practice e.g., a note to say sorry, a job to help the school community etc.
= Missed work completed in free time or sent home.

When there is a case of unacceptable behaviour outside of school (travelling to or from school, taking part in any
school organised or school related activity, wearing school uniform or in some way identifiable as a pupil at the
school), the school may choose to apply a consequence to a pupil in school. For incidents of bullying, please see the
school’s Anti-Bullying Policy.

While the school promotes kindness and respect in all interactions, parents and carers are responsible for
monitoring their child’s online activity outside of school hours. Issues arising from online friendships or social media
use beyond the school day should be addressed at home. The school will offer guidance where appropriate, but
families are expected to support their children in developing safe and respectful online behaviours.

In the rare case of consistent unacceptable behaviour or a one-off incident that the Headteacher deems severe
enough, there is a stepped process that will be used:

*For children with SEND, this process would be individualised according to the child’s needs and outside agency
advice.

Amber

=  Child speaks to Headteacher about their behaviour.

= SENCO to be involved.

= Parents invited to discuss concerns and help create a plan for support which will be created on an online
system - Edukey. This could include a daily behaviour log which is shared with parents and recorded on
CPOMS (Our safeguarding and monitoring system).

= Achild on an amber support plan would not be invited to represent the school at external events E.g., trips,
sporting events.

= Any support plan at this level will be reviewed with the class teacher after two weeks, at which point, the
child can earn back their external event privileges by demonstrating an improvement in attitudes and
behaviour.

=  Qutside agency support explored.

= A detailed behaviour log will be recorded throughout the duration of the support plan.

Any child with persistent SEMH (Social, Emotional and Mental Health) concerns will be placed on the school’s SEN
Register. A Pupil Profile will then be put in place. Pupil Profiles are reviewed at least termly with the parents.
Red
e Parents invited to discuss concerns with Headteacher to create a red support plan which will be reviewed on
a weekly basis. This may include a restricted timetable for the child.



e Adetailed behaviour log will be recorded throughout the duration of the support plan.

Some children may require individual behaviour plans which will outline the procedures to follow.

Staff will consider whether the behaviour under review gives cause to suspect that a child is suffering, or is likely to
suffer, significant harm. Where this may be the case, school staff should follow the schools’ safeguarding policy.
They should also consider whether continuing disruptive behaviour might be the result of unmet educational or
other needs. At this point, the school should consider whether a multiagency assessment is necessary.

The school is committed to creating a safe, calm and supportive environment and will seek to minimise the use of
restrictive interventions through positive relationships, early support, prevention and de-escalation strategies.
However, there may be occasions when a restrictive intervention, including the use of reasonable force, is necessary
to prevent a pupil from causing injury to themselves or others, committing an offence, damaging property or
seriously compromising the safety, good order or discipline of the school. Any intervention will be reasonable,
necessary, proportionate and used for the shortest time required, with due regard to the pupil's welfare, dignity and
individual needs.

Where a physical intervention is required, appropriately trained members of staff may use approved Team Teach
strategies in accordance with school procedures and risk assessments. Following any significant incident involving
the use of force or other restrictive intervention, the incident will be recorded on CPOMS as soon as possible and
reported to parents/carers in line with statutory requirements and school procedures. Appropriate support and
reflection will be offered to all those involved.

In keeping with our vision of 'Rooted in faith, growing in wisdom, shining in life', we will always seek to preserve the
dignity of every child and use the least restrictive approach necessary to keep everyone safe.

The use of rewards and sanctions will be monitored to ensure that they operate with due regard to equal
opportunities and anti-discrimination, and the school’s statutory duties in respect of SEN, and disability, race
relations and gender equality.

The school reports details of racist incidents in accordance with statutory duties to the governors and Local
Authority.

The Role of Parents and Carers in promoting positive behaviour

Parents and carers will be encouraged to work in partnership with the school to assist the school in maintaining high
standards of positive behaviour. Parents/carers, and children are invited to sign our Home School Agreement, which
includes a statement about expectations of behaviour. We also provide on-going feedback in relation to children’s
behaviour. Our parents can help the school by encouraging children to develop attitudes of self-respect, self-
discipline and honesty. They should encourage children to complete any homework regularly and to take pride in
their learning.

We have an open-door policy and parents are encouraged to come in and discuss any issues with the teaching staff.
Parents should discuss any concerns with the member of staff most directly involved and if not satisfied, then speak
to a more senior member of staff or the Headteacher in line with the school complaints procedure. If these avenues
have been tried and found unsatisfactory, parents can take their concerns to the Chair of Governors or Clerk to the
Governing Body.

The Role of the Headteacher
e Ensure the health and safety of every child in her care, including having a rigorous Positive Behaviour Policy
to support staff in managing behaviour.
= Promote good behaviour, self-discipline and respect.
= Prevent bullying.
=  Ensure that children complete assigned work.
= Regulate the conduct of children.
= Take account of the Governing Body’s statement of behaviour principles.



= Publicise the school Behaviour Policy, in writing, to staff, parents and children.

= Ensure the standard of behaviour expected of all children is included in the school’s Home-school Agreement
which parents must be asked to sign following their child’s admission to school.

= Acknowledge the school’s legal duties under the Equality Act 2010 in respect of pupils with SEND.

The Role of the Governing Body
The law says that Governing Bodies must ensure that policies designed to promote good behaviour and discipline on
the part of its pupils are pursued at the school. The governors support the Headteacher in implementing the Policy
and being aware of its effectiveness.
Specifically, the Governing Body should:
= Through the Positive Behaviour Policy help members of staff better understand the extent of their powers
and how to use them.
= Ensure that their functions are carried out with a view to safeguarding and promoting the welfare of
children.
= Consider any appeal made by a parent about a suspension or exclusion and decide whether a child should be
reinstated (See Parents right to appeal suspensions/exclusions above).

TRAINING AND PROFESSIONAL DEVELOPMENT FOR STAFF

The school will provide appropriate training for all staff, to promote positive and consistent behaviour standards
within the school. It will also ensure opportunities for staff to develop their knowledge and skills in relation to such
issues as: implementing the school’s Behaviour Policy; the implications of legislation affecting behaviour
management (for example suspension, exclusion, safeguarding. Use of reasonable force); inclusion and equality.
Specific planned/tailored training will be requested from outside agencies to support any pupil requiring this level of
additional support. All ECTs are encouraged to access OCC training in behaviour management.

Suspensions:
A fixed term suspension may be used in response to a serious breach of school rules or policies. In this case:
= The Oxfordshire County Council Exclusion Guidance will be followed and the local authority informed of any
suspensions.

=  Temporary suspension will only be considered when a child is displaying extreme, violent or aggressive
behaviour, thereby endangering themselves and/or others. This includes causing physical harm, hitting an
adult, leaving the premises without permission, severe persistent disruption, arson, carrying a dangerous
item e.g. sharp object. A decision to exclude will be made by the Headteacher (or an Assistant Headteacher if
the Headteachers is absent) and may be used if allowing the pupil to remain in school will seriously harm the
education, health, welfare or safety of themselves and others in the school community.

= Suspension, in the first instance, will usually be for a short period (1-3 days). If the pupil incurs additional
suspensions, these may be for a longer period at the discretion of the Headteacher.

= Parents will be telephoned immediately if a suspension is deemed necessary and will then be given a letter
that day detailing the reason for suspension, the period of time, arrangements for re-integration and their
right to appeal.

= The Governing Body are informed of any suspensions and may be involved in discussion with the parents,
child and school in devising an action plan.

= Reintegration meetings are held on the first day a child returns to school after a period of suspension. They
usually involve the child, parents/guardians and one or two other key members of school staff. The meeting
will focus on how the child can succeed in school and further suspensions be avoided. A red support plan will
be agreed. The report will last for one week, unless the Headteacher/Assistant Headteacher feels the child
would benefit from this support for an extended period. This would then be extended if the child had not
met the set objectives.



=  Children can only be removed for up to 45 school days in one school year, even if they’ve changed school. If
a child has been suspended, schools should set and mark work for the first 5 school days. If the suspension is
longer than 5 school days, the school must arrange suitable full-time education from the sixth school day.

= |nvery rare circumstances there may be a permanent exclusion from school. ‘Permanent exclusion should
only be used as a last resort, in response to a serious breach or persistent breaches of the school's behaviour
policy; and where allowing the pupil to remain in school would seriously harm the education or welfare of the
pupil or others in the school.” (DfE 2017, Section 2, Key Points)

= The Governing Body and Local Authority will be informed of any fixed term suspensions or permanent
exclusions.

Parents right to appeal suspensions/exclusions:

Parents have the right to make their case about the suspension or exclusion of their child to the governing
board. For fixed-period suspensions, unless the suspension takes a pupil’s total number of school days of
suspension past five in that term, the governing board must consider any case made by parents, but it cannot
make the school reinstate the pupil and is not required to meet the parents.

For all permanent exclusions, the governing board must consider, within 15 school days of being told about the
exclusion, whether the excluded pupil should be reinstated. This is the same for fixed-period suspensions where
the pupil will miss more than 15 days in one term or will miss a national curriculum test (e.g. a key stage 2 test
taken at the end of primary school). For a fixed-period suspension that brings a pupil’s total suspended days to
more than five but under 15 the governing board must consider reinstatement within 50 school days if the
parent asks it to do this.

If the governing board decides not to reinstate the pupil who has been permanently excluded, parents can
request an independent review panel to review the governing board’s decision. Information on school discipline
and suspensions/exclusions issued by the Department for Education can be found here
https://www.gov.uk/school-discipline-exclusions/exclusions

When making their request parents can ask for a Special Educational Needs (SEN) expert to attend the hearing to
advise the panel on how SEN might be relevant to the suspension or exclusion. Parents can request this even if
their child has not been officially recognised as having SEN.

If a parent believes that their child has been discriminated against in the suspension or exclusion process
because of a disability, then they may also make a claim to the First-tier Tribunal (Special Educational Needs and
Disability) within six months of the suspension or exclusion:
www.tribunals.gov.uk/Tribunals/Firsttier/firsttier.htm The Tribunal can consider claims about permanent
exclusions and fixed-period suspensions. For permanent exclusions, this can be done instead of, or in addition to,
an independent review panel.

If the parent believes that a permanent exclusion or fixed period suspension occurred as a result of
discrimination other than in relation to disability (e.g. in relation to race) they can make a claim to the County
Court.

Appendix 1



Six Stages of a Crisis
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Appendix 2

The Zones of Regulation is a systematic, cognitive-behavioural approach used to teach us how to regulate our
feelings, energy and sensory needs in order to meet the demands of the situation around us and be successful

My Zones Reflection Name: Name of adult helping me reflect: Date:
Am | calm enough to discuss what What was my trigger? Size of the Problem
happened? Which zone am | in now?

. =
‘ :

If not, how am I going to calm down now? What was the size of the problem? What
was the size of my reaction? Did my reaction

Have | had at least a 20 minute gap between match the problem? Yes / No

what happened and the reflection stage?
What would have been a more appropriate
size of reaction? What would that have
looked like?

Yes / No

Which zone was | in? Did | try any tools to help me get back to

How do we need to adjust my individual
the expected zone?

toolbox to help me in a similar situation?
Did they work? If not, why not?

This can be done straight onto the individual
toolbox and a copy attached
H

s Toolbox ]

Was this the expected zone at the time?

Yes /No

Why had | got into this zone?

How might this have made others feel?

socially.



